
From anxiety to appreciation to awareness !
By Scott Gray, Scott Johnstone and Kevin Stein, teachers at Clark Memorial High 
Schools !
Background !
 Three years ago, the management of the foundation that owns the schools we 
teach at asked the former President of International Pacific College in New Zealand to 
make suggestions for making our teaching more engaging for our students and us.  (The 
foundation that owns the Clark Memorial High Schools also owns IPC.) !
 His main suggestion was that we video tape and transcribe 1 to 3 minute segments 
of our lessons, aiming the camera not at ourselves or at a large group of students, but to 
focus tight on only a few students at a time.  He said that the only way to understand what 
is going on is to capture actual classroom moments and analyse what our students are do-
ing. !
 To say the least, we were anxious about this suggestion. The only time we had 
been observed in our careers was when a person in a position of authority came to our 
classes to evaluate us.  For many of us, the idea of video “observation” was synonymous 
with security cameras, crime, and just a dash of Big Brother.  Previously we always 
thought observation was about being watched; being assessed; getting into trouble. We 
were going to be judged.  The idea that observation was not about an authority looking at 
us, but a chance to look at what we were doing on our own and over time with our fellow 
teachers and later with our students, was, to say the least, novel. In spite of being told the 
goal was to understand, we were still suspicious. It took at least a year for all of us to feel 
really comfortable looking at video clips with fellow teachers and our students.  This pa-
per is a snapshot of how we use videos and transcripts to discuss what is happening in our 
classrooms. !
Recording and analysing interaction in other service industries !
 When we call our credit card company or an airlines, we often hear this type of 
message, “This call may be recorded. We’re taking a fresh look at everything we do to 
serve you better.”  Most companies in the service industry take it for granted that they 
should record and analyse what service representatives and customers/clients say.  
Recording and analysing the data is simply standard procedure.  This was the message 
that was continually passed to us via e-mail messages and conversations at workshops 
from the former IPC President.  The goal of recording short video clips of our classes, 
transcribing those clips, and then sharing them with other teachers was to see something 
we had not seen before, not to judge or evaluate.  After six months of regular reminders 
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and encouragement, we did all finally produce our initial transcripts and share them with 
each other.   !
We used the free virtual meeting space Kenja Rooms (https://rooms.kenja.com/auth/lo-
gin), which allowed us to share video clips as well as Word files so that we would all be 
watching and reading the same materials while we discussed what was happening in 
class.  Our observation and feedback sessions lasted one hour and we usually spent the 
entirety of that time watching one two to three minute clip and going over the transcript 
of the clip  and coming up with alternatives. !
 At JALT, we were able to share some video clips and transcripts of them and our 
comments with participants.  These transcripts and videos we felt were representative of 
the general process we went through as we observed moments of each others lessons.  
Unfortunately, we cannot share the video clips we showed in Kobe but we will describe 
them and the comments generated from watching the videos as well as reading the  tran-
scription from them.  
    
Transcript from Scott Gray !
 Here is a photograph of sketches students had drawn on the white board to prac-
tice variations of the patterns  “I used to like to play baseball in elementary school; I used 
to like to swim in elementary school; I used to like to do judo in elementary.” including 
the question forms, “Did you used to like to play baseball in elementary school?” !

!  !
     
 I asked a student to tap the sketches in columns 1 through 10.  Other students 
knew that they were to then say the tapped out sentence to their partner and both the stu-
dent who said the sentence and the one who heard it were to write the sentence in their 
notebooks. !
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 The students said sentences that expressed the reality of what they in fact liked to 
play or do in elementary school. Some swam, some played volleyball, some ran, to cite a 
few examples.  
  
 I then asked the student at the board to tap sketches to ask the question “Did you 
used to like to play baseball in elementary school?” The students knew from previous 
lessons that after they wrote the question they should write a response that was true to 
their experience. !
 I noticed that students wrote, “I liked to play baseball in elementary school; I 
liked to swim in elementary school.” Rather than “I used to like to play baseball in ele-
mentary school; I used to liked to swim in elementary school; I used to like to play the 
piano in elementary school.”  When I saw that they were using a pattern different from 
the one I wanted them to use I said, “Wrong word order.” 
  
 When I transcribed the video clip I realised that in fact the students had not writ-
ten the words in the wrong order. They had merely omitted the words used to. So my cor-
rection was unrelated to what I thought was their error. !
 I wrote down “thought was their error” because after watching the video clip with 
another person who asked me to count the number of times the student tapped the board I 
realised that the student tapped the board 8 times. When I looked at the video clip again I 
saw that he moved from column 1 to 4. He tapped “I like to play . . .” so it turns out that 
the students made no error when writing their responses in their notebooks.  !
 They wrote the words that the student had tapped. But I was so keen for them to 
practice”  “I used to like to play . . . ,” that I failed to see the sketches the student at the 
board had tapped, the students had said to each other.  I was so focused on the pattern that 
I wanted them to practice, and which they were not practicing, that I managed to miss the 
fact that they were engaged and practicing a viable grammar pattern, one correctly based 
on what the student at the board was tapping. !
 When I listened to what I said on the video I realised that my admonition “wrong 
word order” was in fact an impediment to students working with the language that was 
being produced.  Without the video and the transcript, I would not have noticed this dis-
crepancy between my expectations and what students actually did, said and wrote.  
  
 In the past I would have felt that saying,“wrong word order” when in fact the stu-
dents had written what they had been asked to write would have been very distressing. 
But the more I record and transcribe the more comfortable I am. Why?  It keeps me hon-
est. When we see what we and our students do, we realise that noticing what happens in 
our classes does not necessarily lead to blaming anyone (ourselves or our students) for 
what happened in class. Seeing video clips merely provides teachers with the opportunity 
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to see how what we think is happening in our classes and what is actually happening may 
not be the same.  Seeing how what I am actually doing is different from what I had 
thought I was doing enables me to listen and observe more carefully what students are 
saying and doing as I teach. In the past I was concerned about doing things quickly, 
thinking that this would keep students interested.  I was focused on the overall flow of the 
lesson rather than focusing on what was happening in each moment of the class.  This 
focus on the global as opposed to the specific in the classroom often prevented me from 
taking the time I needed to see and hear what my students were saying.  As a result, I of-
ten projected what I wanted students to say onto what was happening in the classroom.  I 
would propose that one of the main benefits of using short video clips in the classroom is 
a type of training for allowing teachers to remain within the moment.  And by staying in 
the moment, teachers can better recognise the language students are working with and the 
learning processes that are going on in a specific activity.  This in turn provides the type 
of environment where the feedback a teacher gives in a classroom, whether it be error 
correction or pushing students to attempt to use different language, fosters the learning 
best suited for the students at any particular time, hence reducing the sometimes frustrat-
ing gap that Nunan (1995) notes between learning and instruction. !
Transcript from Kevin Stein !
  My activity is a similar to the one Scott introduced, with one minor change. I di-
vided words by categories separated on the white board by category names at the top of 
the board and lines between each category.  I thought that keeping each word used in a 
distinct category might provide students with a bit more structure and help them focus on 
the finer details of the language being used, such as keeping track of plural or verb inflec-
tions.  Making the language structures more salient would arguably lead to more noticing, 
and hence a greater chance for learning to take place (Schmidt, 1993).  Category names 
were determined by the students and include, “? words”, “person”, “memories”, and “2 
letter words.”  
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Kevin: [speaking slowly, one word at a time] I…didn’t…play 
Tom: [draws a picture of an eye in the “person slot. In Japanese] wait wait wait [draws a 
thought bubble for past tense with an X through it in the “p.” slot.  Erases the image and 
moves it to the “2 letter word” slot.  Draws a play symbol in the “p.” slot] 
Kevin: didn’t play  
Tom: play [stops and looks at Kevin] 
Kevin: soccer… 
TomB: [draws picture of soccer ball in “sport/game” slot] 
Kevin: but… 
Tom: [starts to draw a baseball bat in the ./? slot] 
Kevin: but… 
Tom: butto [looks at board, and says in Japanese] oh, I made a mistake [erases image and 
moves it to a/o/b slot] 
Kevin: I… 
Tom: [draws an eye in the person slot] 
Kevin: used to… 
Tom: [draws picture of hand holding hammer in thought bubble in the “memories” slot 
and the number two in “2 letter word” slot] 
Kevin: play… 
Tom: [draws triangle in “sport/game” slot] 
Kevin: baseball 
Tom: [draws picture of baseball and baseball bat] !
Kevin: [walks to board.] Great. Jerry. [Kevin points to picture of eye] 
Jerry: I… 
Kevin: [points to picture of thought bubble with x through it]  
Jerry: didn’to 
Kevin: [points to triangle] 
Jerry: play 
Kevin: [points to soccer ball] 
Jerry: soccer but I  
Kevin: [moves to point to “but” but Jerry has already said the word.  Points to the picture 
of an eye. Points at each picture of thought bubble, hammer, 2, play button, and baseball 
bat in turn] 
Jerry: used to play baseball. 
Kevin: [claps hands, points to Jerry and motions to the board.] 
Jerry: [walks to the board] 
  !!
 Before we begin formal feedback, we read the transcript and watch the video 
three or more times.  One of the precepts of providing peer feedback through videos and 
transcripts is that our reactions to watching a video go through stages and the initial view-
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ing is primarily an emotional and highly subjective experience.  Only by engaging with 
the video multiple times can we begin to move to a more analytic point of view. Once we 
have viewed the video multiple times, we generate questions about the video and tran-
script.  But before answering the questions, as a group, we try to determine if the question 
being asked is analytic in nature, or if it is a judgment based question.  If the question is 
judgment based, we try to rephrase it so it is more analytic.  This is not to say that judg-
ment based questions are, in and of themselves, bad. It’s just harder for me as a human 
being to deal with a judgment based question.  Like most teachers, and people in general, 
I am at times fragile and if I am peppered with questions like, ‘Why aren’t the students 
doing more talking?’  or ‘why are the students using Japanese?’ my initial response is to 
defend myself,  to react and say, ‘The students were doing fine.’ !
Lets take a concrete example.  The question“Why aren’t all the students working?” was 
actually posed in one of our feedback sessions.  First we placed the question on a contin-
uum from judgmental to analytical: !
       1                         2                       3                     4                           5 
Judgmental             analytical 
question                            question  !
 It was agreed that question was approximately a 2 on the continuum. We re-
phrased the question to, “Is the activity leading to student produced language or is the 
language teacher generated?“  From there we were able to set up a new analytic continu-
um through which to watch the video again: !
      1                         2                       3                     4                           5 
student         teacher 
generated language       generated language 
                        !
 After this viewing we generated a number of alternatives for the activity structure 
including, “Why not have the students think of a sentence before going to the board and 
then point out the images for their own sentences?” or “Have the teacher provide every 
other word of the sentence.”  !
 By asking analytical questions with answers that can be plotted on a continuum, 
we move away from an inherently judgmental aspect of providing feedback.  Instead, the 
questions helps us generate small changes we can make to an activity to move it along the 
continuum.  This results in a much less defensive reaction from the teacher receiving the 
feedback.  “Will students write and say more if they draw the pictures outside of class 
and put them on the board in class? If they move quickly from one sketch to another 
rather than tap each one and pause before tapping the next one?  If we give the students a 
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time limit in which to produce a sentence, will the time constraints lead students to say 
the words in syntactic groupings rather than say them individually? 
  
 We try not to say that suggestions such as having students draw pictures outside 
of class are always better or necessarily better than what actually transpired in the class. 
We are not saying that students having pointed to each word deliberately is necessarily 
bad. Rather we are recognising that unless we try find a nonjudgmental mechanism for 
developing a wide range of alternatives with which to compare what happened before, we 
cannot clearly see different results.  In a similar vein, thinking in small shifts along a con-
tinuum allows us to make suggestions which are relatively small.  If the alternatives we 
generate are too big—never let students tap the sketches—or prescriptive don’t use 
sketches because they are childish—we cannot become aware of the effects of small 
changes. 
  
 Both Scott Gray and I ran this activity in our classes for an entire month, fourteen 
times in all, for ten minutes each period.  The activity is by no means the main focus of 
the class.  But the same activity for 10 minutes of class times three times a week for an 
entire month is usually a recipe for boredom in a high school English class.  From my 
perspective, students were actively engaged in the activity each and every time.  Indeed, 
in informal questionnaires we solicited at the end of each week, this activity was regular-
ly sighted as the most enjoyable activity of the week.  The fact that students were familiar 
with the activity, and yet each time there were small changes made to the way the activity 
was carried out, ensured that there was always something novel and challenging for the 
students. !
 For me personally, the best thing that’s happened through the process of using 
videos and transcripts to garner feedback from my fellow teachers was developing a new 
perspective on what it means to be a “good” teacher.  Whereas I used to believe in the 
notion of “best practices” and the “right way” to teach a class, I now realise that both of 
these ideas, far from being helpful, create a mindset which inhibits honest reflection.  In a 
similar vein, I am no longer afraid of my failures.  In fact, I no longer view an activity 
that does not turn out as I had hoped as a failure but as a way to expand on what I do.  
When I first shared videos with my fellow teachers, I invariably wanted to take the best 
video, come into our feedback sessions, and receive praise.  Now, I just want to take a 
real clip, one which can generate a huge number of alternatives because I know that my 
co-workers are capable of providing me with  dozens of ways to change my class.  It is 
through the process of generating alternatives and comparing how small changes impact 
what happens in my classroom that I have a chance to teach not the “best” class, but the 
class that my students need in the here and now. !
  
    
Transcript from Scott Johnstone 
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!
 I have tried some of the same activities you just read about.  And I had some of 
the same insights Kevin and Scott G. did. But I became curious about student-to-student 
interaction in addition to teacher-to student-interaction.  !
 Before I looked at video clips of students, I just assumed that when I told them to 
do pair work they in fact did pair work. In my lesson plan I had written “Students will do 
pair work” and rarely gave a thought to their actual behaviour.  I have a dozen to thirty 
students in various classes and I was never able to look in detail at what any pairs were 
doing. I would walk around the class and look at pairs but there was so much going on I 
really could not clearly see or hear anything. !
 Upon transcribing one particular video, I was surprised to notice just how differ-
ent my students interaction with each other were from the image I had based on the les-
son plans I had written.  Here are some exchanges from a pair of students doing a task 
which I instructed the students to do together in pair-work.  In the video, Takahiro and 
Hiroki, are seated next to each other and working on the same worksheet based task. Hi-
roki seems to think he has completed the task and is relatively disengaged. Takahiro is 
still working, using his electronic dictionary and rarely interacting with Hiroki. !
Scott: (points to Hiroki’s page to indicate incomplete parts or parts to reconsider) 
Hiroki: (To Scott) I can. (Scott leaves to attend to other members of the class) 
Hiroki: (Looking at page) これは...何　(This? What’s this?) 

Takahiro: ‘Get married’. ‘Get marriage’. 
Hiroki: (mutters in Japanese to the effect of, ‘Right! This needs to be fixed’. Fills out in-
complete section of his page. Puts pen back in case, yawns and stares away from partner. 
Takahiro continues working.) 
Takahiro: Kekkon shita ka? Kekkon shita ka? (Is this get married? Is this married?) Get 
married?  
Hiroki: (Turns to T) Get married. (returns to previous position) 
Takahiro: Happy marriage でさ…(about happy marriage…)  

Hiroki: (inaudible muttering but now engaged with Takahiro and the activity) アカン? 

アカン? (No way? No way?) 

Takahiro: これ? (Do you mean this one?) 

Hiroki: アカン。 これ! (No. This one!)  

Takahiro: こち. こち!　(This one. This one!) 

Hiroki: どちらも…(both) (mutter in Japanese words to the effect of ‘Could it be both? It 

can’t be both!) 
Takahiro: ‘Get married’ と(and) ‘happy marriage’ 
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!
Hiroki: (inaudible) ‘Marriage’ の意味分からへん. (Anyway, I don’t know what ‘mar-

riage’ means) 調べて! (I’ll check!) 

Scott: (points at paper) ‘have children’ (points to a different part of the paper) ‘have chil-
dren’ (T&H have either written the same thing twice or confused a meaning) 
Takahiro: I think ‘happy marriage’ is here. 
Hiroki: It’s my mistake. 
Scott: Oh yeah, it could be either one (pointing to Takahiro’s paper). Although…(while 
pointing at Hiroki’s paper which is presumable different to T’s paper) 
Takahiro: Yeah (as though considering what he’s just heard and been shown) 
(Scott leaves Takahiro and Hiroki to continue on their own. Hiroki is comparing his an-
swers with T’s)    !
 While looking at the video of the above transcript, we first considered the ques-
tion, “Are the students working together or individually?”  Then we generated a number 
of ideas to have the students work together more consistently throughout the activity.  
These ideas included: give a pair of students only one worksheet; give students a set time 
limit in which the task must be completed; instead of giving the students a worksheet, 
read the worksheet and have the students recreate it together.  In addition to these alterna-
tives, it was also suggested that I take the video and transcript back to the students and 
ask for their interpretation of what happened.   !
As I looked at the clip with the students, I asked these questions at various times. !
Scott: Are you guys working together? 
Hiroki: No (laughing). 
Scott: Why aren’t you guys working together? 
H:iroki I don’t think Takahiro needs me. !
(Before the next question, I showed a clip where both boys were working together on the 
assigned task.) !
Scott: Why are you guys working together now and not before this? 
Hiroki: Because I need his help. 
Scott: So you’re working together because you need each other? 
Hiroki: Yes. 
Scott: NOT because I said ‘Work together!!’ NOT because of my instructions. 
Hiroki: Yes. 
Scott: But because you needed each other’s help. 
Hiroki: Yes. !
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Although I interviewed both students, Takahiro did not offer much verbally, so I inter-
viewed him by himself at a later time, again showing him the same clip.  !
Scott: Why did you guys start working together? 
Takahiro: We are friends. Your instruction. Hiroki realized he couldn’t do it by himself. 
Scott: Why did you stop working together? 
Takahiro: I think it’s because Hiroki thinks I don’t need his help. He thinks I can do it by 
myself. 
Scott: When did you start erasing? 
Takahiro: Hiroki’s answers were different to mine. That is I thought mine were wrong. 
Scott: How much of the time were you working together? 
Takahiro: About 45% of the time.* !
 The ideas I and the other teachers generated while watching the videos allowed 
me to make small changes to my activities which did indeed lead to quicker and more 
frequent interactions during pair work.  But perhaps more importantly, discussing the 
videos with my fellow teachers helped me realise that taking the next step and sharing the 
videos with the students and soliciting their perspective on what they were doing in the 
short clips provided me with crucial insights into what was going on in my classes.  I re-
alised that just because I tell students to do something in class, such as work in pairs or in 
groups, the students will only truly work together if they see a need to do so.  In this way 
I was able to modify the type of instructions I gave in class as well as modify my expec-
tations of what “proper” student behaviours would look like.  And this in turn led to me 
being able to more clearly see what types of interactions my students were having within 
the classroom.    !
Disappearing Jargon !
 Before we conclude this paper, we wanted to touch on a small, but happy devel-
opment that took place over the course of the past three years.  While analysing videos 
and providing each other with feedback, we went from often using jargon, to almost nev-
er using jargon. Part of this is the fact that we could just look at what the students did (or 
did not do) and talk about it very concretely.  Terms like scaffolding just fell out of use, 
because it was easier to explain how students helped and supported each other than to use 
the term scaffolding and then go on and explain how the scaffolding actually took place. 
But when we did use jargon or ELT terminology, we were sure it meant the same thing to 
each of us, because we were attaching it to actual events in a classroom. Events we were 
watching at the same time.   !
Shared observations, many paths !
 For each of us, videos and transcripts have allowed us to explore what is happen-
ing in our classrooms in our own unique way.  Scott Gray has focused primarily on how 
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his reactions to his students and what his students are actually doing are sometimes at 
odds with one another.  Kevin Stein uses videos to create a safe way to analyse what is 
happening in his class and to provide a more structured framework in which to reflect 
upon his lessons.  Scott Johnstone has found videos and transcripts to be a rich source of 
data about when, how and why his students interact.  But for all of us, sharing and pro-
viding feedback on videos provides us with a large number of alternatives for what we do 
in our classroom.  These suggestions and implementing these small changes have rein-
forced the idea that what we see by ourselves in our classes in real time is only one small 
sliver of what actually happens during a class.  We have come to realise that in order to 
see all the hints and hues that make up the colours of learning, we need to rely upon each 
others eyes, without the tainted spectacles of judgement.    
  
Special Thanks to John F. Fanselow-- former president of International Pacific College, 
TESOL International and New York State TESOL, Professor Emeritus, Columbia Uni-
versity, Teachers College, Visiting Professor, Kanda University of International Studies 
and faculty member if the International Teacher Development Institute—iTDi—a group 
that provides on line courses for teachers around the world-- for his inspiration and guid-
ance without which this journey would never have begun. !!
    Flesch Reading Ease  69%         Grade Level 7.9                 5,700 Words 
A coincidence !
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